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Contribution deals with the current issue of emotional problems and 
disorders of pupils at primary school from the point of view of the 
specific tasks of school psychologist and the solutions (prevention, 
diagnostics, counselling and intervention). It clarifies some specific 
emotional problems of pupils, defines them from the point of view of 

comparison of emotional disorders and brings findings from this 
particular problem coming from case studies. We also discuss some 

specifics and problems of work of professional school staff at primary 
school, mainly school psychologist, in the field of solving emotional 

problems of pupils at primary school in this contribution. School 
psychologist focuses on strengthening social and psychic skills of 
pupils, improving communication, human relationships, making a 

value system of pupils. From the school psychological practice results 
that the core of the work of school psychologist in the field of 

emotional problems and disorders of pupils is mainly: Identification - 
diagnostics of social problems of pupils; screening examination of 

classes of the first grade with the goal to make a survey of occurrence 
of adaptive and emotional problems of children; observation in 

classrooms with the goal to make a survey and subsequent solution of 
problems of pupils and of social climate of classrooms; cooperation 
with classroom teachers when gaining information about pupils with 

emotional problems and about pupils recommended for the next 
psychological and special pedagogical diagnostics; counselling – 

consulting activity with pupil, parents, and teachers in an individual 
form; individual consultations with parents of problem pupils with the 

aim to solve this particular problem together; individual work with 
pupils in the field of their personality, emotional, social and 

professional development, as well as in the field of their individual 
psychological and special-pedagogical needs; intervention activity 

which is based on solving individual problems of pupils, as well as the 
social atmosphere and social relationships within classrooms. School 

psychologist focuses on strengthening social skills of pupils, 
improving communication, human relationships, making a value 

system of pupils. 
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Serious and frequently occurring problems are emotional problems of pupils, 
more precisely, in some cases we may talk about emotional disorders. 
Parents' and teachers' reports of behavioural/emotional problems in 1 161 
children aged 4–12 from the general population and assessed via the 
Achenbach Child Behaviour Checklist were compared. Low to moderate 
agreement was found, with parents reporting more problems than teachers. 
Agreement was higher for externalizing problems than for internalizing 
problem and higher for children receiving special education than for those 
receiving regular education, Agreement was slightly higher for older than 
younger children (Verhulst & Akkerhuis, 1989). 

According to authors Dařílek & Kusák (1998) it concerns group of the so 
called maladaptive behaviour, which create various expressions from 
tolerated forms of flight response (passivity, lucid dreaming, frequent 
absence because of disease...), through pathological forms (anxious and 
neurotic reactions) to psychopathological forms (neuroses, mutism, 
stuttering, school phobia). As authors say it is important for teacher to realise 
that maladaptive behaviour is mainly of defensive character, and therefore it 
is necessary to judge it sensitively with regard to goals to which this kind of 
behaviour serves. It is necessary to emphasise that we find out of the practice 
that these expressions more or less occur and accompany also other 
problems of pupils at school, e.g. some problems and disorders of pupils 
with behaviour and learning. Fudaly (2005) introduces the term of emotional 
and behavioural disorder (EBD) with possibility of putting it into practice. 
At the same time he proposes to lay down the category of “a child with 
emotional and behavioural disorders“ legislatively as one of the steps when 
solving problem of education of children with special educational needs 
because of emotional and behavioural disorders. Family and school should 
deal not only with cognitive features of personality of child but they also 
should respect child´s needs in field of its social and emotional development. 
The term emotional problems“ is often used for describing a wide spectrum 
of psychic problems which are accompanied by emotional tension, stress, 
depression and anxiety, frustration, loss of self-confidence and feelings of 
guilt. The predisposition to these problems may have its roots in problematic 
childhood, family, experiences however it also may be caused by different 
hereditary and innate factors. They can be recognised and solved in a good 
way when they are being caused by a well-known specific event (e.g. 
divorce of parents, death of a close person, bullying at school etc.). Their 
origin can be in school environment or outside of it (often in family, peer 
group etc.). These problems can be also caused by school or it can 
participate on them in a significant way. From the point of view of school 
psychologist, in school-psychological practice we are mostly confronted 
with following emotional problems and disorders of pupils at primary 
school: 

1. Problems concerning to adaptation in school environment (mainly 
in the time when pupil entering the 1st class of primary school, that is, 
when changing to the secondary stage of primary school), school 
phobia and separation anxiety. (Primary education in Slovakia is 
divided into two stages: the first stage consists of grades 1-5 and 
the second stage consists of grades 6-9 at primary school. 
Primary school is attended by pupils aged 7-15.) 
2. Anxiety disorders, neuroticism, anxiety, fear (during the whole 
primary school attendance). 
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3. Depression (occurring in 11 – 15 year old children and in 
adolescence, is usually connected with anxiety, that is, expression of 
other emotional problems and disorders). 
4. Nonspecific emotional disorders. 

 
These problems are often a cause why pupils are unsuccessful, why they 

avoid attending school, have low marks, and it can be also the trigger of 
more serious psychic problems and diseases of pupils. 
According to The International Classification of Diseases (ICD-10, 2007) 
and separate category “Behavioural and emotional disorders with onset 
usually occurring in childhood and adolescence” (F90-F98) we can include: 

1. F90 Hyperkinetic disorders. 
2. F91 Conduct disorders. 
3. F92 Mixed disorders of conduct and emotions. 
4. F93 Emotional disorders with onset specific to childhood. 
5. F94 Disorders of social functioning with onset specific to childhood 
and adolescence. 
6. F95 Tic disorders. 
7. F98 Behavioural and emotional disorders with onset usually 
occurring in childhood and adolescence. 

 
It is necessary to mention the specific kinds of conduct disorder related to 

above-mentioned emotional problems and disorders as automutilation and 
suicidal behaviour. They occur among pupils of higher grades of the 2nd 
stage of primary school and among pupils of secondary school, it occurs 
mainly among girls. An individual group is composed of pupils who are 
emotionally unstable belong to problematic groups (mainly groups such as 
EMO, Neo-Nazi groups, sects etc.). In school environment we meet them 
more often and their occurrence is still growing. Often it concerns some very 
specific cases subsequently involving also individual care of another experts. 
Wide spectrum of emotional problems also relates to eating disorders 
(bulimia nervosa, anorexia nervosa), specific social and emotional needs and 
emotional problems occur by overweight and obese children, Romani 
children, children from disadvantaged background, children with special 
educational needs: talented children, children with specific learning 
disabilities, children with speech impairment, children with communication 
disorders, next by pupils with low marks and unsuccessful pupils, children 
breaking down a serious environmental crisis e.g. children of divorced and 
divorcing parents etc. 

It is interesting that in connection with emotional problems of children 
with behavioural disorders, there is inability of children with behavioural 
disorders to experience sufficiency of positive emotions and there is 
tendency to experience mainly negative contents in thinking and experience 
(according to research by Gabriel, 1999). From this research also results that 
psychological resistance does not have to be necessarily tied on quality of 
family environment. Children without behavioural disorders show this 
competency in a higher degree and that, without regard to quality of family 
environment. In connection with specific learning disabilities, according to 
author Probst (2004), the experience of experts confirms that by children 
with specific learning disabilities occur emotional and social problems more 
often than by healthy children. These problems influence personalities of 
children in a negative way. Possible explanation of its origin: a) they are a 
part or expression of the same disorder which causes problem of low marks, 
or b) they are result of stress which is caused by child´s difference from 
other children – because child has specific learning disability. In short it can 
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be said that emotional and social problems by children with specific 
disorders are caused either by biological reasons (disposition restrictions, 
brain damage, deficit of partial functions in field of motor skills or space 
perception) they can influence the social skills of child in a negative way and 
result in the fact that child cannot estimate the personal distance in 
interpersonal contact appropriately; deficit in language skills causes 
problems with expression, (child answers the question later or has problems 
understanding the spoken word), or they are reaction to the dysfunction 
itself, that is, when we talk about secondary symptomatology (child who is 
chronic frustrated by its school unsuccessful and even does not feel 
comfortable within its own family, gets into the state of tension). Child 
defends against this state by basic defensive reaction: attack or escape, 
which lead to secondary symptomatology of specific learning disabilities – 
behavioural disorders – there are defence mechanisms (child does not want 
to cooperate, loses or hides its exercise books, falsifies signatures), 
compensatory mechanisms (children try to come out on top through joking, 
making funny things, by courageous behaviour, by being proud of 
themselves, by disrupting classes), aggression and expression of enmity 
(child tries to work off its inner tension through aggression, it scoffs at other 
people, attacks the other or sneaks on somebody), introversion (child is 
introvert, sensitive, afraid, unstable, labile, weepy, apathetic, escapes into the 
lucid dreaming, there can also occur some psychosomatic symptoms such as 
vomiting, lack of appetite, sleep disorder, indisposition). From characteristic 
of these particular reactions can be concluded that the reason for negative 
behaviour are social and emotional problems of these children. There can be 
found various relationship problems such as low self-evaluation, frustration, 
anger, anxiety, depressions as well as suicidal tendencies in case of these 
children. 

Development of depression by children is nowadays not that 
underestimated as it was in the past. Expressions of depressions by children 
are the same as by adults, however, there occur more often somatic and 
regressive expressions, a lot of "mask symptoms" and clinical picture is 
influenced by age of child. Depressions in children and adolescents are in 
larger extent connected to other disorders, they are part of another diagnoses 
– it concerns the so called sub-syndrome depressions. Vágnerová (2005) 
states that according to nowadays estimations, depressions affect minimally 
1% of population of children and its prognosis depends on seriousness of 
symptoms, occurrence of other problems and on age (the sooner the 
depression occurs the higher is the risk of repetition of these depressive 
attacks also at later age). Occurrence of depressions by adolescents can be as 
much as ten times higher than by 7- 10 year old children. In school 
environment depression can influence school success, experience of success 
and unsuccessful, social relationships, self-confidence, behaviour and 
experience as a whole, in a negative way. Particular expressions of 
emotional problems of pupils in school environment are specific in regard to 
pupil´s age and developmental period. According to Kusák (in Dařílek & 
Kusák, 1998), in regard to important developmental changes, which pupil 
goes through, pressure of school and family for performance and insufficient 
satisfaction from school experience, school environment can be considered 
for being a difficult life situation, where pupil can meet various obstacles 
which hinder him/her in achieving his/her cognitive, social and performance 
needs. Some of periods in pupil´s life are considered for being critical in 
connection with radical changes they bring by themselves (Stránská & 
Poledňová, 2006). It includes the following phases: 
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1. Period of entering school – is connected to problems of schooling, 
higher demands because of change of day organisation, new social 
environment, need of being a part of classroom team, suppression of 
expressions of spontaneity and demands on discipline, higher pressure 
on school performance and more demanding tasks. There is high risk 
of being bullied in context of covert aggression especially in isolated 
social groups of girls (Kováčová, 2011). 
2. Period when changing from the 1st stage of primary school to the 
2nd one – connected to developmental changes of becoming a pupil of 
higher class, higher demands and requirements for a higher pupil 
performance, new school subjects, necessity to accept new teachers 
and their requirements. 
3. Period of developmental changes connected to 11-15 year old 
children – pupil is under pressure of career orientation, of making 
decisions, he/she is confronted with biosocial impacts of becoming an 
adult and of many other personality and psychosocial changes. 

 
Every period of age has its emotional problems which need to be solved 

and where the emotional intelligence is involved (Dargová & Čonková, 
2002). In emotionality are reflected several developmental tendencies in 
development of feelings in ontogeny of an individual: 

– Feelings are being differentiated in content, from innate emotional 
reactions into rich emotions. 

– Feeling of social relationships and to it connected symbols of 
cultural, material and spiritual values are being interconnected to 
vital oriented feelings which are in connection to origin and 
satisfaction of physiological needs and experience of organism as 
a whole. 

– Expressiveness of emotions is being weakened, it comes to its 
repression with regard to way, and emotions are expressed and 
accepted by society. 

– Differentiation in content (Qualitative differentiation of 
experience) is being raised, which is the function of making 
emotions and situations dependent through situations or erased 
excitement caused by inner states and cognitive interpretation of 
these situations and inner states. 

– Development of emotions is being realised in functional 
connection with process of learning and motivation. 

 
Seven to ten year old child is a social being. It is egotistic and needs to 

draw attention to itself in whatever way – it needs to assert itself even at the 
expense of the others. Children out of the group – outsiders – are excluded; 
they have to face negative feelings – emptiness, sadness. Emotional self-
regulation is of great importance at this age. Child wants to make the teacher 
happy and wants to be appreciated for it in an accurate way. For child is very 
important to get teacher´s attention and favour. Identification with teacher 
helps child to overcome the first uncertainty and to adopt school system. 
That is why the positive relationship to teacher is an important motive for 
required behaviour and is also important when overcoming the first 
difficulties. Child evaluates itself according to being able to do some things 
and according to success it achieves when doing them. Its diligence is often 
connected to fear, that it will not be successful and will be considered for 
being unable to do something. There comes into existence the learned 
helplessness – child persuades itself that it cannot handle certain activity, 
that it is not able to make friends. There occur negative emotions and 
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following its self-image is getting worse. In volatile expressions there can be 
a higher suggestibility, emotional weakness, anxiety, passivity, 
impulsiveness. Child at middle school age should be at school adapted. 
Despite of development of cognitive abilities, child is not able to be fully 
resistant to various emotional pressures and can be influenced by opinions of 
people who are for him/her of great personal importance. In this time are 
being changed the content, development, duration, way of experience as well 
as expression of the emotions. Feelings are being differentiated and some 
new feelings are created (e.g. feeling of injustice and to be offended, exam 
fever, envy and viciousness – wishing somebody bad luck, feeling of 
solidarity). Higher emotions are being improved. There is a greater 
moderation – expression of the emotions is restricted, and awareness – child 
controls external expressions in a better way. Children even obscure their 
real feelings by different external expressions. Child is less egocentric; it is 
able to feel solidarity and can provide someone with help. The period of 
adolescence (puberty) is the critical time in development of emotions – 
internal as well as external conflict situation, emotional confusion. To be 
vital and quick, intensity, irritability and power of emotional experiencing, 
emotional volatility and changeability, unstableness of orientation – from 
egocentricity to altruism, swinging moods, low level of feeling control by 
intellect, are typical extreme characteristics for this period. It leads to the 
fact, that by some pupils moral feelings, conscience, compassion, feeling of 
responsibility, sense of duty etc. can be developed later and be problematic. 
The source of feelings of an adolescent is the fight for acknowledgement of 
the own adulthood and with this connected rights, loss of understanding with 
parents and conflicts raised because of this, conflicts in urgent sexual desire 
and romantic first sexual love, internal vulnerability caused by increased 
sensitivity and obscured by premature adulthood. Emotional reaction is 
mostly clear-cut and sudden. Typical are swinging moods and instability and 
frequent occurrence of negative feelings – anger, resistance, unsafeness, 
swinging moods. For a young adolescent are characteristic satisfaction and a 
better control of expression of emotions, mainly of moods. Mutual 
relationships are being improved and balanced in a positive way. There 
occur new features and differentiation of emotional life. As the main 
developmental task of this period in life it is considered being able to 
understand our own feelings, to know one better as well as the goals and the 
meaning of life. Physical differences and the dissatisfaction with the own 
body – image can be still a source of negative feelings. Building identity and 
searching for the own "self" is connected to many question marks which 
bring also the feeling of uncertainty. Relationships with adults can be still 
conflicting, so they can be accompanied by various negative feelings, 
different apprehensions and fear. Sourander, Helstelä and Helenius (1999) 
warn that adolescents reported significantly more problem behaviours than 
their parents. Adolescent girls reported a significantly higher level of distress 
than boys in most symptom domains. The discrepancies between parent 
reports and youth self-report are greater, especially for internalizing 
symptoms, for girls than for boys. Many adolescents in need of psychiatric 
assessment do not receive appropriate help because their problems remain 
unnoticed by adults. Internalizing problems among girls seem especially 
likely to remain unrecognized by adults. 

In solving emotional problems of pupils at primary schools have a 
significant position professional school staff such as – school psychologist, 
school special pedagogues and social educator – on the level of prevention, 
early diagnostics – screening, findings, counselling and intervention – help. 
Headmasters of schools and educational institutions in the Slovak Republic 
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have nowadays the possibility to employ school psychologists, social and 
special pedagogues working directly at the particular school (Law no. 
245/2008 on Education, the National Council of the SR, 2008). They react to 
the need to solve new tasks and lay greater emphasis on personality 
development of pupil as well as prevention of social-pathological 
phenomena at schools. It concerns independent no pedagogical school staff 
at primary school. According to Law no. 325/2008 (the National Council of 
the SR, 2008) on Education and on details of education counselling and of 
counselling institutions they do prevention, identification – diagnostics, 
counselling-consulting as well as remedial and corrective activities. The 
common denominator of these particular activities of school psychologist in 
Slovak school area is activity aimed at minimization of upbringing-
educational problems of pupils with the use of individual and group 
pedagogical and psychological diagnostics and counselling-consulting work 
with pupil/pupils, teachers and parents. Preventive work of school 
psychologists dominates only at some schools. In accordance with 
Gajdošová (1998) the essential work of school psychologist in school is the 
effort to humanise school, change interpersonal relationships, his/her help to 
provide pupils with psychic health and solve problems with learning and 
behaviour. The core of work of school psychologist is to recognize the 
problems of psychological characteristic at the very beginning. School 
psychologist knows the specifics of particular developmental stages and their 
specific emotional problems, which are necessary to be solved. Gajdošová & 
Herényiová (2002:77) reminded on the fact that only recently was the work 
of school psychologists described from the tight psychotherapeutic point of 
view as the help to an individual problematic pupil, who was worked with, in 
isolated conditions. They emphasise that nowadays it is necessary to know 
pupil´s function in a broader school environment, e.g. pupil´s emotional 
tension and many emotional problems which can have the great influence on 
disturbed interpersonal relationships at school, no adequate system of 
teaching of teacher and it is necessary to work with all these factors in order 
to be able to eliminate this problem (disorder). School psychologist works 
with a lot of under systems and elements within school system. 

From the school – psychological practice results that the core of the work 
of school psychologist in the field of emotional problems and disorders of 
pupils is mainly: 

1. Identification- diagnostics activity – identification of social problems 
of pupils and finding their reasons. It concerns finding out occurrence and 
reasons of specific individual emotional problems of pupils at primary 
school and to these problems connected behaviour disorders and problems of 
pupils, but also identification of other factors supporting their arise (social 
relationships within classroom, relationships with teachers, climate of 
classroom and school and the like). School psychologist uses these methods: 
observation, interview, anamnesis, personality questionnaires and screening 
questionnaires. His work specializes on: 

- Screening examination of classes of the first grade with the goal to 
make a survey of occurrence of adaptive and emotional problems of 
children. 
- Observation in classrooms with the goal to make a survey and 
subsequent solution of problems of pupils and of social climate of 
classrooms. 
- Cooperation with classroom teachers when gaining information 
about pupils with emotional problems and about pupils recommended 
for the next psychological and special pedagogical diagnostics. 
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2. Counselling – consulting activity with pupil, parents, and teachers in 
an individual form. The school psychologist uses the form of consultations, 
interview and specializes on: 

- Individual consultations with parents of problem pupils with the aim 
to solve this particular problem together. 
- Individual work with pupils in the field of their personality, 
emotional, social and professional development, as well as in the field 
of their individual psychological and special-pedagogical needs. 

 
3. Intervention activity which is based on solving individual problems of 

pupils, as well as the social atmosphere and social relationships within 
classrooms. School psychologist focuses on strengthening social and psychic 
skills of pupils, improving communication, human relationships, making a 
value system of pupils, where he/she uses: 

- Programs of development of social communication. 
- Training and practice for development of social skills and social 
competency. 
- Trainings of development of emotional intelligence, adequate 
attitudes and values. 
- Lectures and debates for teachers and parents focused on increasing 
of information about psychological questions of upbringing and 
education, change of attitudes towards problem children; 
conversations with parents (individual or in informal smaller groups) 
focused on development of their social competency and solving the 
conflicts. 
- Therapeutic work of school psychologist. Experienced school 
psychologist with required personality qualities after several years of 
practice in the psychological service for school or after completing 
training in an active use of psychotherapeutic approaches, he/she can 
put psychotherapy into school practice and use it. Gajdošová (1997) 
considers on the basis of a long-term practical experience of the work 
of school psychologist at school in natural conditions for very 
successful especially: individual and group psychotherapy, 
educational psychotherapy, environmental psychotherapy. 
- Direct interventions into the education. 

 
I introduce in the attachments of this contribution examples of two 

courses: Course for development of self-knowing and self-evaluation of 
pupil, forming of the classroom team for pupils of the 1st grade of primary 
school and the Course for development of self-knowing and self-evaluation 
of pupil for pupils of the 5th grade of the primary school with the aim to 
bring closer the particular activity of school psychologist in the field of 
developing these pupils´ competencies. The attachments are also specific 
examples of identification-diagnostics and intervention activity of school 
psychologist in the field of helping pupils with emotional problems. As 
Orosová says (1999) strengthening and development of children´ 
competency to handle the tasks and requirements which occur in private and 
school life and to develop a positive relationship to oneself and to the other 
people presupposes a change of existing paradigms in the system of 
individual psychological help, in the undergraduate and postgraduate 
professional preparation of teachers, in development of cooperation of 
teachers and parents. Prevention from emotional and behavioural problems 
in school practice presupposes professional preparation and social–
personality competency of teachers for understanding the peculiarities in 
behaviour and experience of children. It presupposes creation of 
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opportunities for work of peer groups in prevention, creation of training 
opportunities for pupils and teachers in a mixed model of prevention so that 
to raise hope for coming closer within common life of a classroom and 
school, in order to raise the chance together to create a story of school life 
with emotional, social support, with some clear rules and norms. All of the 
above mentioned activities are necessary to be done in mutual cooperation 
with pedagogical school staff– director, teachers, educational advisor, 
parents of pupils, as well as with the other staff who are in charge of care of 
upbringing and education (counselling psychologists, special pedagogical 
staff, probation officer, psychiatrist for children and suchlike). In some cases 
the seriousness of various emotional problems and disorders of pupils do not 
enable the school psychologist to intervene by the adequate way and this 
problem requires a specific professional care of clinical psychologist, infant 
psychiatrist, eventually of psychotherapist who you can on recommendation 
of school psychologist cooperate with. In these cases school psychologist is 
the psychologist of the first contact, he has no substitutable place in the crisis 
intervention, often he/she as the first lays the problems themselves and their 
reasons bare, and often he/she is the only person who pupils with emotional 
problems trust and are willing to confide themselves. 

Finally we would like to mention the focus on the problem like 
“Characteristics of Emotional and Behavioral Disorders of Children and 
Youth” by J. M. Kauffman (1997). Author specializes on special education 
for children and youth with emotional and behavioural disorders. This 
publication addresses the problems in the definition of emotional and 
behavioural disorders, the prevalence of the disorders, the growth of the field 
of emotional and behaviour disorders, and major current trends. On the other 
side examines procedures and problems in assessing emotional and 
behavioural disorders, and includes information about the difficulties 
encountered in classifying disorders, and evaluating for eligibility and 
intervention and finally examines the origins of disordered behaviour, 
including biological, family, school, and cultural factors. Publication focuses 
on attention and activity disorders; conduct disorders; delinquency, 
substance abuse, and early sexual activity; anxiety and related disorders; 
depression and suicidal behaviour; and schizophrenia and pervasive 
developmental disorders also on an interpretation and application of all of 
the preceding material to teaching practices. 

 
Conclusion 

 

It is necessary to be said that the work of professional staff directly at school 
is contributory from the point of view of maintaining the psychic health of 
all of psychologist´s clients, pupils, teachers and parents. Resulting from my 
own experience as school psychologist can be stated that nowadays there is 
no substitutable role of school psychologist when helping pupils with 
emotional problems and he/she also creates a key element within 
humanisation of current school. 

 



Practice and Theory in Systems of Education, Volume 6 Number 2 2011 
 

147 

References 
 
DARGOVÁ, J., & ČONKOVÁ, Ľ. (2002). Emocionálna inteligencia a tvorivá výučba. 
Prešov: Privatpress. 
DAŘÍLEK, P., & KUSÁK, P. (1998). Pedagogická psychologie. Olomouc: Univerzita 
Palackého v Olomouci. 
FUDALY , P. (2005). Pokus o vymedzenie pojmu poruchy emocionality a správania 
(PEaS). Prevencia, 4 (4), 12-18. 
GABRIEL, Z. (1999). Neuroticismus a subjektivní emocionální prožívaní dětí s 
poruchami chování. Psychológia a patopsychológia dieťaťa, 34 (4), 302–312. 
GAJDOŠOVÁ, E. & HERÉNYIOVÁ, G. (1998). Metódy a programy práce školského 
psychológa. Nové Zámky: Psychoprof. 
GAJDOŠOVÁ, E. (1997). Psychoterapia v práci školského psychológa: Áno alebo nie? 
Školský psychológ, časopis, 7 (3-4), 4-11. 
GAJDOŠOVÁ, E. (1998). Školský psychológ a jeho vstup do humanizácie našich škôl. 
Bratislava: Príroda. 
GAJDOŠOVÁ, E., & HERÉNYIOVÁ, G. (2002). Škola rozvíjania emocionálnej 
inteligencie žiakov. Bratislava: Príroda. 
International classification of diseases (ICD 10) by WHO (2007). Retrieved from: 
http://www.who.int/entity/classifications/icd/en/ 
KAUFFMAN, J. M. (1997). Characteristics of Emotional and Behavioral Disorders of 
Children and Youth. Upper Saddle River: Merrill/Prentice Hall. 
KOPASOVÁ, D. (2006). Intervenčný program rozvíjania prosociálneho správania 
žiakov ZŠ a špeciálnych ZŠ. Bratislava: MPC v Bratislave. 
KOVÁČOVÁ, B. (2011). Prejavy skrytej agresie v školskej triede. Prevencia, 10 (3), 
30-35. 
LABÁTH , V., & SMIK , J. (1991). Expo program - Intervenčný program pre 
skupinovú prácu s deťmi a mládežou. Bratislava: Psychodiagnostika a. s. 
Law no. 245/2008 on Education, the National Council of the SR. 
Law no. 325/2008 on Education, details of education counselling and counselling 
institutions, the National Council of the SR. 
MAREŠ, J. (1991). Dotazník stylů učení – LSI. Hradec Králové: Lékařská fakulta 
Karlovy University. 
MATULA , Š. (1999). Cesta k emocionálnej zrelosti. Bratislava: VÚDPaP. 
OROSOVÁ, O. (1999). Postmoderná paradigma a prevencia emocionálnych a 
behaviorálnych problémov detí v školskej praxi. Psychológia a patopsychológia 
dieťaťa, 34 (3), 215-222. 
SOURANDER, A., HELSTELÄ, L., & HELENIUS, H. (1999). Parent-adolescent 
agreement on emotional and behavioral problems. Social Psychiatry and Psychiatric 
Epidemiology, 34 (12), 657-663. 
STRÁNSKÁ, Z., & POLEDŇOVÁ, I. (2006). Problémy sociální adaptace žáků 
základních škol. In Současné metodologické přístupy a strategie pedagogického 
výzkumu. Sborník příspěvků 14. konference ČAPV [CD-ROM] (p. 23-30). Plzeň: 
ZČU v Plzni. 
VÁGNEROVÁ, M. (2005). Školní poradenská psychologie pro pedagogy. Praha: 
Karolinum. 
VERHULST, F. C., & AKKERHUIS, G. W. (1989). Agreement Between Parents' and 
Teachers' Ratings of Behavioral/Emotional Problems of Children aged 4-12. Journal 
of Child Psychology and Psychiatry, 30 (1), 123-136. 

 
This article was prepared with the financial aid of the Research 

program of grant agency VEGA number 1/0065/09 



ADAMIK ŠIMEGOVÁ, M.: School Psychologist in Slovak Schools…, p. 138-149. 
 

148 

Attachment 
 

Course for developing self-knowing and self-evaluation of pupil, 
formation of classroom team 

 
The goal of the course is to: 
- enable pupils to adjust to conditions of primary school, 
- develop the self-knowing and self-evaluation, 
- develop the knowledge of own positive and negative characteristics related to 
process of learning, 
- develop self-confidence, flexibility, will and perseverance, 
- increase motivation of pupils for learning, 
- handle adaptive problems, to degrade exam fever, stress, anxiety of school, 
- diagnose and handling separation anxiety and anxiety, 
- diagnose and degrading bad learning habits, 
- create a positive climate in classroom and to form the classroom team, 
- evaluate possibilities of pupil to handle their tasks and to overcome learning 
difficulties, 
- think together about what kind of performance is necessary to be achieved on the 
1st grade of primary school and how to solve problem tasks and situations.  
The target group: Pupils of the 1st grade of primary school. 
The gained competencies of pupils: 
–The competency to handle requirements of the 1st grade of primary school. 
–To know our own performance possibilities in the field of learning. 
–To gain a positive attitude towards school and learning. 
–To handle pre-examination conditions– exam fear and stress. 
–To reduce tension and stress. 
–To integrate oneself into the new classroom team. 
–To overcome adaptive problems (fear of school, separation anxiety, anxiety). 
Aids and methods: 
- Discussion, group discussion with pupils. 
- Projective methods – drawings. 
- Practical exercises coming from sources of technical literature, preventive and 
intervention programs for pupils of primary schools: 
• “Expoprogram” - is an intervention program for group work with children and 
adolescents (Labáth & Smik, 1991). The program brings technology, exercises, 
games and practices that specifically support the process of social learning, which is 
based on personal experience of interpersonal and emotional experience. It is aimed 
at training skills in interpersonal perception, sensitivity, emotional expression, 
various forms of verbal and nonverbal communication techniques that support 
decision making and taking responsibility for their choices. 
• Intervention program of developing of pro-social behaviour with the aim to 
prevent the addictive behaviour for children at the 1st stage of primary school 
(Kopasová, 2006). 
• Programs of work of school psychologist – Gajdošová & Herényiová (1998) – 
focused on developing the socio-emotional intelligence, social skills and social 
communication students. These programs minimize tolerance against violence in 
schools and support effective dispute resolution. The aim is to illustrate, and 
experience form the basis of mutual awareness of differences lead students to 
understanding, understanding, tolerance, acceptance, empathy and tolerance. 
Realisation: 4-class course in classrooms of the 1st grade of primary school at the 
beginning of the school year runs in following fields:  
1. Process of teaching at the 1st grade of primary school, structure of school 
subjects. 
2. Process of learning and Mental of learning. 
3. Homework for pupil.  
4. Overcoming of adaptive problems when entering the 1st grade of primary 
school.  
Executor: School psychologist in cooperation with class teachers of the 1st grade of 
primary schools.  
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Course for developing self-knowing and self-evaluation of pupils on 

the 2nd stage of primary school 
 
The goal of the course is to: 
- enable pupils of the 5th grade to adjust to conditions of the 2nd stage of primary 
school, 
- develop self-knowing and self-evaluation of pupils, 
- inform about various learning types of pupils and about types of teaching,  
- develop the knowledge of the own learning style,  
- develop the knowledge of own positive and negative characteristics related to 
process of learning, 
- develop self-confidence, flexibility, willingness and perseverance, 
- increase motivation of pupils for learning,  
- develop a balanced attitude towards oneself on the continuum from passivity to 
perfectionism,  
- evaluate the possibilities of pupils how they can handle the tasks and overcome 
learning difficulties, 
- think together about what did pupils learn at the 1st stage of primary school in the 
last years, what kind of performance they should make at the 2nd stage of primary 
school and how to solve the problem tasks and situations.  
The target group: Pupils of the 5th grade of primary school. 
The gained competencies of pupils: 

– Competency to handle the requirements of the particular grade of primary school  
– To know our own performance possibilities in the field of learning 
– To gain a positive attitude towards school and learning 
– To handle pre-examination conditions – exam fever, fear, stress, to reduce tension 

and stress  
– To be able to analyse own homework for lessons 
– To be able to judge positives and negatives (insufficiency) of homework with regard 

to own school success 
Aids and methods: 
- Discussion, group discussion with pupils  
- Learning style questionnaire (Mareš, 1991) 
- Projective methods - drawings 
- Practical exercises coming from the sources of technical literature, preventive 
and intervention programs for pupils of primary schools, same as in the course 
above, complemented by: 
• The way to emotional maturity – Matula (1999), program is applicable to 
secondary schools, improves relationships with classmates, supports integration into 
the classroom team, and reduces conflicts between children and changing the level 
of emotional survival of children. The program supports a number of factors, group 
process, which are essential for adequate perception of self in agreement with the 
behaviour of other people. Therefore it is appropriate to use in the prevention of 
bullying at school. The program has been designed to model situations and exercises 
offered, contributing to a gradual awareness of self (self-awareness) and 
subsequently to the collective survival of the most significant features of emotional 
maturity.  
• Intervention program of developing of pro-social behaviour with the aim to 
prevent the addictive behaviour of children at the 2nd stage of primary school 
(Kopasová, 2006). 
• Human relationships: Education-counselling program of effective communication 
and self-development. 
Realisation: 6-class course in classrooms of the 5th grade of primary school during 
the 1st week of school year 2008/09, which runs in following fields: 
1. Process of learning, diagnostics of own learning, Mental of learning. 
2. Process of teaching at the 2nd stage of primary schools, structure of subjects. 
3. Homework, diagnostics and improving the homework of pupil. 
4. Overcoming of pre-examination conditions. 
Executor: School psychologist. 


